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ABSTRACT 
 
 
Nita Sari. 2018. The Correlation Study between Students’ Self-MotivatedLearning 
and Speaking for Formal Interactionat the SecondSemester of 
EnglishEducationDepartmentofIAINSurakarta. Thesis. English Education 
Department, Islamic Education and Teacher Training Faculty. 
 
Advisor :Dr. Yusti Arini, M.Pd. 
Keywords : Self-Motivated Learning, Speaking For Formal Interaction, 
Correlation Design. 
 
 The objective of this research was to find out the correlation between 
Students’ Self-MotivatedLearning and Speaking for Formal Interactionat the 
SecondSemester of EnglishEducationDepartmentofIAINSurakarta. The subjects 
of this research were 55 studentsof second semester students of English Education 
Department in the Speaking for Formal Interaction subject.  
The methods of collecting the data used in this research were scale, 
documentation and recorded test from lecturer.The researcher useddocumentation 
andrecorded test from speaking lecturer to find out students’ speaking skill. The 
topics of speakingfor formal interaction subject were speech, master of ceremony, 
moderator, speaking to do marketing and advertising video. The sampling of this 
research was cluster random sampling. The researcher used Ur in creating the 
items of the instrument. In this research, the scale was made based onthe 
characteristics of Self-Motivated Students suggested by Ur (1996:275), there were 
seven characteristics of Self-Motivated Students, those were a positive task 
orientation, ego-involvement, need for achievement, high aspirations, goal 
orientation, perseverance, and tolerance of ambiguity. Speaking skill from 
students were assessed by the score and recorded test from lecturer. Then both of 
variable X and Y were calculated by Pearson Product Moment through SPSS 
version 16. 
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In this research, the reseacher found there was a positive and significant 
correlation between students’ self-motivated learning and their speaking skill. 
according to the result of the research, it was found that rxy=0.416 with the 
significant rate 0.01 (p < 0.01). The contribution of Self-Motivated Learning in 
influencing learners’ speaking skill in Speaking for Formal Interaction subject 
was 17.3% meanwhile there are still 83.7% factors which can influence students’ 
speaking skill. By the result above, it means that there is a positive and significant 
correlation between students’self-motivated learning and their speaking skill at 
the second semester of English Education Department in IAIN Surakarta. The 
result of categorization showing that students’ self-motivated learning toward 
speaking skill categorized very high by the score 129.76. By this result, it means 
that students’ self-motivated learning is correlated with student’s speaking skill. 
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CHAPTER 1 
INTRODUCTION 
A. Background of the Study 
Language has an important role in communicating witheach other 
in this modern era. The language itself is a tool to communicate, it can be 
formed as a verbal and non-verbal language. There are so many languages 
that people use in their daily life, one of the languages that is spoken by 
most people in the world is English. English is an international language, 
that is why it becomes very popular and famous, especially for people who 
are from English speaking countries and also for English learners. It is 
very clear and obvious that English is very important to communicate to 
people who are from English speaking countries and also for people who 
are from non-English speaking countries but they use English as their 
second language. Using English is the best choice to build a good 
communication with foreign people. 
As a tool of the communication, language itself has many varieties. 
Every country has their own language, even every region also has their 
own language. According to Fromkin and Rodman (1974:26),language has 
a characteristic, it is flexible and dynamic which will create a new 
possibility in communication, so it is impossible that language just can 
stop in one word and one meaning because language can change as fast as 
the growth of human life itself.  language is dynamic, and it will always 
change by the advance of the era and the humans well. It is in line with 
whatHarmer (2007:46) said that people use language according to their 
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purpose and it is important for there to be both listener and speaker to 
build an effective communication. People need to communicate when they 
need to say and do something, therefore language is necessary to be used 
in daily life. 
In learning a language, people need to get along with the language 
first. There are two kinds of a language, those are verbal and non-verbal. 
Verbal language needs to be spoken, such as the languages that we have 
known meanwhile non-verbal language is a language that is not spoken, it 
is delivered by the signs, by the signs which is delievered, it is hoped to 
deliver the passage to someone without speaking it out.  Listening is the 
first step which people need to learn when they want to study English. The 
second step is speaking. Speaking is one of four challenging skills for 
students. Ur (1996:274) defines that speaking is one of the skills that most 
of the foreign language learners interested in. Speaking has a set of 
features which characterize oral discourse as contractions, vowel 
reductions and elision, the other oral discourses are the use of slang and 
idiom. When speaking people need to have at least one other speaker to 
interact. Thus, speaking is an activity which needs an interaction in order 
to keep the communication going smoothly. 
Harmer (2007:87) states that speaking is used to build a good 
communication with others, in order to get it, people use a language based 
on its purpose. In speaking, there is a speaker and an audience.Wilson 
(1983:5) defines speaking as a development ofthe relationship between 
speaker and listener. In addition, speaking determining which logical 
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linguistic, psychological a physical rules should be applied in a given 
communicative situation.In order to express efficiently, the speaker needs 
to understand what they have to say and communicate, they have to 
evaluate the effect of the communication to their listener and also they 
have to understand any principlesbased on speaking either in general or 
individual. 
People tend to have a good skill in speaking to have a good 
communication. Asakereh & Dehghannezhad(2015:346), they also believe 
that speaking skills are complicated, as in speaking, the presence of an 
interlocutor necessitates the presence of two conditions, those are 
reciprocity conditionand time pressure condition. The reciprocity 
condition refers to the idea that in speaking, more than one participant is 
required. This means the speaker should adjust vocabulary, structure, 
style, etc., to suit the listener, and allow the  listener to participate actively 
by asking questions, and reacting to the questions. Time pressure refers to 
the lack of preparation and planning in spontaneous speech. Moreover, 
Kolb & Kolb  (2005:197) stated that challenging, stimulating, and 
supportive environments can impact language learning in general, and 
speaking skills learning in particular. Thus, providing a supportive and 
satisfactory environment in  the classroom is very important, it can 
contribute to the process of language learning. Therefore, language 
instructors should consider students’ linguistic and pragmatic competence, 
and also need to take their psychological needs into account, and attempt 
to meet such psychological needs, identifying and countering affective 
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factors that can impact upon students’ learning (Asakereh & 
Dehghannezhad, 2015:346). 
Based on Competence Based Curriculum, speaking is one of the 
four basic competencies that the students should gain well. It has an 
important role in communication. Speaking can find in spoken cycle 
especially in Joint Construction of Text stage (Departemen Pendidikan 
Nasional, 2004). In carrying out speaking, students face some difficulties 
one of them is about language itself. In fact, most of students get 
difficulties to speak even though they have a lot of vocabularies and have 
written them well. The problems are afraid for students to make mistakes. 
Speaking becomes hard to students because they are shy and afraid of  
making  mistakes in speaking.  
In Indonesia, English language has been a very important subject 
even it becomes one of the compulsory subjects that is taught in the class. 
Learning English becomes very important as it is used to be the subject 
which students need to master to pass their exam. Students from English 
department, or we can call it as English learners, they learn English in 
their study. To have a good understanding in English, students must have a 
lot of practices, especially in speaking. Wallace (1978: 98) stated that oral 
practice (speaking) becomes meaningful to students when they have to pay 
attention what they are saying.  Speaking is one the four skills in English, 
thus students can learn better on how to require the skill in speaking to 
express their idea fluently with precise vocabularies and good or 
acceptable pronunciation.. 
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In the language learning contexts, the motivation in learning is 
often perceived by teachers and students. They have a very significant role 
in explaining failure and success in the language learning process 
(Dornyei, 2001:5). When these needs are satisfied by the individual’s 
social milieu, the individual becomes more motivated  to act  and shows 
greater positive outcomes in the education setting (Deci & Ryan, 2000:69). 
An individual’s motivation is shown over a continuum ranging from non-
self-determined to the self-determined. In this continuum, there are three 
main types of motivation. These are amotivation, extrinsic motivation, and 
intrinsic motivation. From the least regulatory processes differently 
regulate each type. Amotivation means non-self-determination in action, 
extrinsic motivation is controlled by external factors and regulated by the 
factors apart from the activity itself meanwhile intrinsic motivation is an 
inherent tendency to search for novelty and challenges, to extend and 
exercise  one’s capacities, to explore and to learn. 
When the individual behaves in intrinsically motivated way, 
his/her behaviour are controlled by internal sources, while the interests, 
levels of enjoyment, and satisfaction determine the type of motivation. It is 
the most self-determined form of regulatory styles with personal interest, 
enjoyment and satisfaction playing a role in motivation (Deci & Ryan, 
1985:).  In a study conducted by  Jin, Dai, Liu and Zhao (in Dincer & 
Yesilyurt, 2017:5), motivation and speaking achievement were found to be 
correlated with each other, with the lower verbal ability associated with 
more instrumentally and extrinsically motivated students meanwhile 
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higher verbal ability was related to integrative and intrinsic motivation to 
speak English. In another study which is conducted by Dincer and 
Yesilyurt (2017)  they conducted a research entitled ‘ Motivation to Speak 
English: a Self-Determination Theory Perspective ‘ the result of the 
research was shown that there was a correlation between motivation and 
speaking English.  
In aforeign learning language, especially English, students need a 
high motivation to absorb every material they get in the lesson. Moreover,  
motivation determines the students in learning regardless they like the 
subject or not, they like the instructor or not. Students’ motivation may 
change time by time. To make the students keep focused with the subject, 
they need to have a strong motivation to follow the subject. Brown 
(2000:160) defines motivation as an essential thing in the students’ 
learning process. Motivated students will be active in their learning 
activity because motivation can be the sustain of the students to learn a 
material. Dornyei (2001:5) states that students who have a high motivation 
will be motivated in the foreign language learning. It means that 
motivation here plays a vital role in sustaining an effort to the students in 
their language learning process. 
Motivation is the important key of teaching and learning process. 
Students who are not motivated in their learning will not expand their 
necessary effort to learn meanwhile students who are self-motivated in 
learning will be eager to come to school and will absorb well in the 
learning process. It means that students who are self-motivated in their 
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learning will be more active in their academic achievement. Students will 
achieve their goals in their learning because they have already been 
motivated by their own desire and effort in achieving their goals in 
learning. Students will be more motivated in learning if they are given 
choices such as they absorb in the skill that match their skill, and receive 
rewards that is valuable for them. It means students can be instrically and 
extrinsically motivated in their learning. Teachers and parents should be 
more responsible in giving motivation to the students in order to support 
them in the learning process (Santrock, 2007:437). 
Students with the higher motivation in learning will be active in 
their communicative skills (Murcia, 1991:125). Self-motivated learning as 
the way of the students to absorb the material in the class can help them in 
achieving their goals in the learning process. It is sustained with the study 
from Nerfi (2013) she states that students who have a high motivation in 
the speaking learning process can affect their perfomance in the speaking 
ability. Students who have self-motivated learning in the speaking subject, 
it can be said that they will be also having a good skill in their speaking 
perfomance. Speaking skill is included in one of four skills that foreign 
language learners must be mastered in their learning activity inside and 
outside the class. In the second language acquisition, speaking becomes 
the skill which makes foreign language learners are interested to master. 
So it means that motivated students who are dilligently learning in 
speaking can successfully be good in their speaking perfomance. By being 
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good in the speaking perfomance, students will be fluent and good in their 
skill of speaking English (Ur, 1996:274) 
Based on  the research results described above, the researcher 
wants to conduct a research entitled ‘ The Correlation Study between Self-
Motivated Learning and Speaking for Formal Interaction at the Second 
Semester of English Education Department of IAIN Surakarta ‘. The 
researcher wants to explore the relationship between studens’ self-
motivated learning and their speaking skill. The writer also wants to 
explore if students’ self-motivated learning will influence their speaking 
skill in Speaking for Formal Interaction or not. The subject of the research 
was selected by the researcher. IAIN Surakarta is the only one State 
Islamic Institute of Surakarta (Puryono, 2014). The students of English 
Education Department are expected to be an English teacher. As an 
English teacher, they should have a good skill in speaking to deliver the 
material well to the students.  
B. Identification of the Problem 
Dealing with the background of the research, the researcher finds 
some problems as follow: 
1. Speaking is an essential skill which must be learned by English foreign 
language learners. 
2. Many students cannot use English as a communication inside or outside 
the class. 
3. One of factors that affects students in learning speaking is students’ 
self-motivated learning. 
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4. Every student has different motivation in learning. 
5. Many students think Speaking as a difficult subject. 
C. Limitation of the Study 
The researcher has a limited ability to study all of the problems 
which have been identified. The study emphasizes the research on two 
variables of correlation, they are students’ self-motivated learning and 
their speaking skill. Self-motivated learning is independent variable 
meanwhile speaking skill is dependent variable. The researcher chose the  
X and Y variables due to the matter that ever happened in the researcher’s 
experience. Researcher wanted to find out the students’ self-motivated 
learning and their speaking skill. The researcher concerned on the second 
semester of English Education Department of IAIN Surakarta in academic  
year of 2017/ 2018  to be the sample of the research. The researcher chose 
second semester of English Education Department because of second 
semester students were still fresh students and they still got along with the 
motivation in speaking English. Therefore, this study was focused on the 
correlation between students’ self-motivated learning and their speaking 
skill in Speaking for Formal Interaction subject. 
D. Statement of the Problem 
Based on the limitation above, the problem can be formulated as 
follow: “Is there a positive and significant correlation study between 
students’ self-motivated learning and speaking for formal interaction? “ 
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E. Objective of the Study 
The objective of the study is to find out whether there is a positive 
and significant correlation study between students’ self-motivated learning 
and speaking for formal interaction. 
F. Benefit of the Study 
The result of the study is expected to be able to give some benefits 
theoritically and practically as follow: 
1. Theoretical benefits 
The researcher expects that the study will: 
Enrich the study of correlation research and give a contribution to 
everyone who is interested in correlation research and everything that 
deals with the topic of the study for the development of education in 
Indonesia. 
2. Practically benefits 
a. Give the information to English teachers in realizing the importance 
of self-motivated learning and students’ speaking skill in process of 
teaching-learning English in order to improve students’ speaking 
skill. 
b. Give the information about the degree of correlation between self-
motivated learning and students’ speaking skill. It can be used for 
the teachers or readers to determine and decide is the speaking skill 
improved by the self-motivated learning or not in teaching speaking 
skills by using this study. 
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c. Give the information to other researchers as the references of 
conducting the similar research. 
G. Definition of Key Terms 
1.Correlation Research 
Correlation research is a study which describes the degree to which 
two or more quantitative variables are related, and it does so by use of  
correlation coefficient. (Fraenkel and Wallen, 1993: 287) 
2. Motivation 
According to Santrock (2007:438) said that motivation is the 
processes that energize, direct, and sustain behaviour. 
3. Self-Motivated Learning. 
Wedemeyer (in Vitaluca, 2008:21), he states that self-motivated 
learning is a way of learning which gives the level of freedom, 
responsibility and huge authority to the students in planning and doing 
their learning activities.  
4. Speaking 
According to Harmer (1998:87) states that speaking is used to 
build a good communication with others, in order to get it, people use a 
language based on its purpose. 
5. Speaking Skill 
According to (Richards: 2008:19) said that speaking skill is one of 
the linguistics skills of language development that should be mastered 
by the target language learners.  
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6. Second semester of English Education Department of IAIN Surakarta is 
the subject of this research. 
Students from second semester of IAIN Surakarta will be the 
subject of the research. The major of the students who will be taken in 
this research is English Education department. 
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CHAPTER II 
THEORETICAL REVIEW 
A. Theoretical Description 
1. Motivation 
a. The Definition of Motivation 
Motivation is necessary for us to do something in everything 
that we will do. It can make us being couraged to do something. 
Moreover, in teaching learning process, motivation is really needed 
to make sure that the students will be confident to do something. 
Motivation will make the teaching and learning become exciting and  
interesting. It will be very good if both teachers and students 
motivate each other in teaching and learning process. 
Many experts in Psychology have given various definitions 
of motivation. According to Santrock (2007:438) said that 
motivation is the processes that energize, direct, and sustain 
behaviour. It means that motivation is the process which makes the 
students feel challenged to do something. Motivation will push and 
courage students to do something, it will give them power and 
energizer so they will be eager to receive the learning  and teaching. 
Motivated students will feel eager to achieve what they want, it is 
similar with the idea of Schunk (2012:58), he said that motivation is 
the process of students to conduct activities based on their goals and 
to keep them on straight way. 
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In learning activity, motivation can play a vital role in 
learning a language and it will make the students feel more eager in 
learning a foreign language (Dornyei, 2001:5). Sardiman (2000:75) 
states that motivation can play an important role in moving learners’ 
willing to learn, it means that in the learning activity, motivation has 
a very important role to supply willingness to the students to learn in 
the classroom. Self-motivated learning is an effort of the students to 
learn the material by themselves in order to absorb the material 
deeper (Mudjiman, 2008:7). Brophy (2004:249) also states that self-
motivated learning focus on the cognitive respond, it focuses on the 
way of the students achieving their academic achievement and to get 
the benefit of the activity. Wedemeyer (in Vitaluca, 2008:21), he 
states that self-motivated learning is a way of learning which gives 
the level of freedom, responsibility and huge authority to the 
students in planning and doing their learning activities. It is in line 
with Knowless (in Vitaluca, 2008:22), he states that self-motivated 
learning is a process where students take the initiative with or 
without the help of others to diagnose their learning needs. They 
decide and solve their own goal of learning, identify the source of 
learning and also they choose and select their strategy in learning 
also evaluate their result of learning.  
In order to get the good understanding in the subject, 
students/ learners should have the motivation to learn which is 
sustained by their own willingness to learn. Ur (1996: 274), she 
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states that the students who have a motivation in learning will make 
the teaching and the learning easier to be carried out. A motivated 
student/ learner will be eager to have a progress in their learning 
activity in the classroom. therefore, self-motivated learning will have 
a good impact on students’ learning activity in the classroom. 
students will be more motivated to learn in the class if they are being 
motivated to learn and follow the learning without any hesitation. 
Students assign various meanings and attitudes to academic activities 
which direct and sustain their learning in the term of motivation or 
we can call it as motivation in learning (Seifert & Sutton, 2009:110). 
Self-motivated Learning has a significant role in learning and 
teaching process. The students who have a  motivation in learning 
will get a better chance to achieve their goals  in their learning and 
teaching process than  the lower ones. Harmer (1991:3) said that 
motivation is an energy of students which come from inside 
encouraging themselves to do an activity. It assumes that motivation 
is very important of learning and teaching to achieve something. It is 
a process which directs students to do activity to do something. 
James (2009:99) said that the idea of someone to do activity and 
control frequency of action is called motivation. So it means that 
students’ motivation in learning becomes a vital part in their learning 
process in the class so they will feel eager to achieve something by 
having the motivation. 
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Self-motivated learning is a support that comes out from the 
students’ which can cause them an activity to learn. Self-motivated 
learning also directs them to continue learning until they can get 
their goal in the learning activity (Winkel, 2003:53). if the students 
have the self-motivated learning, they will be freely learn the 
material that will be taught in the class. Brophy (2004:249) that 
states self-motivated learning will make the students focus on their 
academic achievement. So it means that self-motivated learning is an 
enforcement of the learning process and it will direct students to get 
the goal and benefit of the learning process. 
From the definition above, it is concluded that self-
motivatited learning is an effort which courages students and it can 
direct them to achieve their goals in the learning process. In learning 
teaching process, motivated students will push and support 
themselves to learn. Therefore, it can help students to achieve their 
goals. 
b. Apects of Self-Motivated Learning 
Schunk (2007:236) classifies self-motivated learning into two 
aspects, they are extrinsic motivation and intrinsic motivation. 
1) Extrinsic Motivation 
Extrinsic motivation is motivation which engages in an 
activity as a means to an end. Motivated students extrinsically 
work on acitivities  because they believe that participation will 
result in desirable outcomes such as reward, teacher praise, or 
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punishment. According to Santrock (2007:418), he stated that 
extrinsic motivation causes someone to conduct something in 
order to get something else. In other words, it is a means to get 
something. Motivation is caused by external incentives such as 
reward and punishment. 
Extrinsic motivation comes from outside not from inside. It 
is from outside factors. Ur (1996:277) she states that extrinsic 
motivation comes from outside which can derive the students and 
influence them to do something. The students will be interested in 
doing the tasks from the lecturers when they are given by 
something which can sustain their willingness in learning. From 
the statement above, it assumed that extrinsic motivation is 
caused by external factors of the students. It can be from family, 
friends, teachers, environment, etc. 
Besides, for further explanation about extrinsic motivation, 
according to Gardner’ and Lambert’s research (1972:9), they 
stated that there are two main types of extrinsic motivation: they 
are integrative and instrumental motivation. 
a) Integrative Motivation 
In the integrative motivation, students need to be 
attracted by the culture of the target language. It involves 
students’ reasons for learning the language. To strengthen this 
motivation, students wish to integrate themselves into that 
culture and learn hard to master the language. A weaker form 
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of this motivation would be the desire to know as much as 
possible about the culture of the target language community 
(English). 
b) Instrumental Motivation 
This motivation describes a situation in which situation 
believe that mastery of the target language will be instrumental 
in getting them a better job, position or status. The language is 
an instument in their attainment of such a goal. 
2)  Intrinsic Motivation 
Ur (1996:280) said that instrinsic motivation refers to 
motivation concerned in activities for its own sake. Internal 
motivation involves the desire of its own. It comes from the inside 
factor of the student, not from outside factor. The students who 
have instrinsic motivation will study hard and enjoy the teaching 
and learning process because they have have desire to do 
everything from inside. They do activities because they have the 
desire to do, and they do not influence by the external factors 
such as reward. Harmer (1991:4) said that intrinsic motivation 
takes a vital role in the result of students’ language learning. 
Many students bring no extrinsic motivation to the classroom. 
they may perceive no interest about language learning in the 
classroom. Therefore, it becomes teachers’ role to create intrinsic 
motivation in the classroom in order to maintain students’ 
learning. 
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According to Emily (2011:4), she said that intrinsic 
motivation is appeared from  students’ personal such as their 
comfort, happiness, interest. Researchers often contrast intrinsic 
motivation with extrinsic motivation, which is motivation 
governed by reinforcement contingencies. Traditionally, 
educators consider intrinsic motivation to be more desirable to 
result in better learning outcomes than extrinsic motivation. 
Intrinsic motivation is better for students because if the students 
have intrinsic students, they will be more enthusiasm  in learning. 
Students who have intrinsic motivation will not give up easily, 
because the source of the motivation comes from themselves, not 
from others. They can  motivate themselves to achieve their goals, 
and they will not be bothered by external factors because they 
already have intrinsic motivation. 
Based on Santrock (2007:441), there are two types of 
intrinsic motivation: 
a) Intrinsic motivation based on self-determination and personal 
choice. 
In this point of view, students/ learners want to believe 
they do something based on their own willingness. They do not 
do something because of other excuses like reward or other 
external sources. The intrinsic motivation will increase if the 
students are responsible in their learning activity. 
b) Intrinsic motivation based on optimal experience. 
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An optimal experience will happen if the students/ 
learners are able to do the activity and they fully concentrate in 
joining and following the activity that they think it’s not hard 
nor easy. 
In the self-regulated learning, students are metacognitively, 
motivationally and behaviorally active in their learning process. In here 
self-motivated learning includes in self-regulated learning. Students will 
have self-motivation if they already have self-regulated learning. Students 
will initiate and direct their own efforts to acquire knowledge and skill 
rather than relying on teachers, parents or other agents of instruction 
(Zimmerman, 2004:2). Based on the explanation above, self-motivated 
learning is included in self-regulated learning and it leads students to have 
the courages to study in order to achieve their learning process in learning 
activity. It is also concluded that self-motivated learning is included in 
intrinsic motivation because it needs students’ effort to do the activity 
without others’ obstacles. 
One of the basic learning is described as a form of internal reward 
such as pride, satisfication and sense of accomplishment. Based on Murro 
and Jeffry, they supported the concept of social learning by Bandura which 
emphasizes internal thoughts and cognitions and it can help to connect 
learning to cognitive developmental. This process was criticized by 
Bandura, he stated that external, environmental reinforcement was not the 
only factor to influence learning (in Nabavi, 2012:9). 
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c. The Charateristics of Self-Motivated Students 
Based on Ur (1996:275), there are some characterisics of 
self-motivated students, as follow: 
1) A positive task orientation: the student is willing to do tasks and 
challenges, and has confidence in his or her success. 
2) Ego-involvement: the student finds the task important to succeed 
in learning in order to maintain and promote his or her own self-
image. 
3) Need for achievement: the students has a need to achieve, to 
overcome difficulties and succeed  in what he or she sets out to 
do. 
4) High aspirations: the student is ambitious, goes for demanding 
challenges, high proficiency, top grades. 
5) Goal orientation: the student is very aware of the goal of learning, 
or of spesific learning activites, and directs his or her efforts 
toward achieving them. 
6) Perseverance: the student is consistently invests a high level of 
effort in learning, and is not discouraged by setbacks or apparent 
lack of progress. 
7) Tolerance of ambiguity: the student is not disturbed and frustrated 
by situations involving a temporary lack of understanding or 
confusions; he or she can live with these patiently in the 
confidence that undertstanding will come later. 
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There are some characteristics of self-motivated students which 
explained by Ur above. The characteristis of self-motivated students will 
be the scale in this study. The aspects and indicators are made by the 
characteristics of self-motivated students and the aitems will be made 
according to the aspects and indicators of the characteristics of self-
motivated students. Based on Zimmerman (2004:11-17), the 
characteristics of self-motivated students (in self-regulated students) are 
self-evaluating, organizing and transforming, goal-setting and planning, 
seeking information, keeping records and monitoring, environmental 
structuring, rehearsing and memorizing, seeking social assistance and 
reviewing records. The characteristics of self-motivated students involves 
of many criterias which has been explained above by Ur and Zimmerman, 
Bandura (in Zimmerman, 2004:11) and Knowless (in Vita Luca 22), they 
described that it is important for students to have self-regulation in 
learning strategy. In his view, strategy provides a learner with 
resourcesfull and valuable knowledge. Students’ who have the strategy in 
learning will have the characteristics of the self-motivated learners above. 
d. Assessing Self-Motivated Learning 
According to Schunk (2010:13), self-motivated learning can 
be assessed in various ways, as follow: 
1) Direct Observation 
It refers to behavioral instances of choices of  tasks, 
effort, persistence. It is usually used to measure motivation. 
Motivated students can be seen by the observation of students’ 
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persistence at tasks, the effort they expend to perform well, and 
how willingly they engage in taks. 
2) Rating by others 
Another method to assess motivation is done by 
observers (teachers, parents, researchers) to rate students. Rating 
by others is judgments by observers of students on 
characteristics indicative of motivation. One of the advantage of 
rating by others is observers may be more objective about 
students rather than students do it themselves because it is done 
by others. 
3) Self-reports 
Self-reports involve people’s judgment and statement 
about themselves. The types of self-report instruments are 
questionnaires, interviews, stimulated recalls, think-alouds and 
dialogues. The types of self-reports are follow: 
a) Questionnaires are consisted of a number of questions should 
be answered by respondents asking about their actions and 
beliefs. 
b) An interview is a type of questionnaire in which the questions 
or points to discuss are presented by an interviewer and 
participants answer orally. 
c) Stimulated recalls, recall of thoughts accompanying one’s 
perfomances at various times. 
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d) Think-aloud refers to students’ verbalizing aloud their 
thoughts, actions, and emoticons while working on a task. 
e) Dialogues are conversation between two or more persons. 
In the study conducted by Zimmerman and Cleary (2004:541), they 
conducted a research to find out the self-regulated and self-motivated 
cycles of students’ learning. They used two aproaches, those were 
microanalytic assessment procedure to assess students’ self-regulated and 
train students’ to use strategies in a cyclical, self-regulation feedback 
loop. In the assessment procedure, the points which they took to assess 
students’ self-regulated and self-motivated were think alouds and 
microanalytic assessment procedure.  Nerfi, she assessed students’ 
motivation in learning using a questionnaire from AMTB by Gardner and 
Lambert. She also used classroom observation to find out students’ 
motivation in learning. She used Likert scale rating in her questionnaire 
and the classroom observation was used to knowing the motivation of the 
students while learning speaking in the classroom. Meanwhile in the 
Savas’ and Yesilyurt’s study, they used interview to find out students’ 
motivation in learning speaking in Turkey. Then they calculated the 
research among the motivation using Bivariate to find the correlation of 
motivation in learning and students’ speaking skill. 
In this study, researcher used a psychological scale to find out 
students’ self-motivated learning. The items were made based on the 
aspects and indicators from Ur (The characteristic of students’ self-
motivated learning). The scale used Likert scale rating so there were five 
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options (Strongly agree, agree, undecided, disagree, and strongly 
disagree). 
 
2. Concept of Speaking Skill 
a. The Definition of Speaking 
Speaking is the essential skill among other languages that the 
students must learn. It is a major criterion to consider that the 
English students’ competence is good or lack. There are many 
definitions of speaking according to some experts  but the researcher 
chose several definitions which are necessary to talk about. 
Based on Harmer (1991:97), he defines that speaking is an 
active excercise which makes students using any and all comands of 
the languages to perform some of oral tasks. It means speaking is an 
oral activity which is used to make the students being active in 
uttering the languages through performing in front of their friends. 
Speaking is used to build a good communication with others, in 
order to get it, people use a language based on its purpose. In 
speaking, there is a speaker and an audience. Speaking is a tool to 
build a communication between two or more people in order to build 
a good conversation and to perform some oral tasks which can make 
the students being active in the class. 
Meanwhile, speaking skill is one of the linguistics skills of 
language development that should be mastered by the target 
language learners Richards (2008:19). In the speaking, students are 
26 
 
 
 
tend to have speaking skill in order to find out if their speaking skill 
get improved or not.  Martin and Bygate (2000:7) states that students 
are hard to communicate in English. It means that students need to 
have the skill in speaking, so they can speak one or more words in a 
language to express themselves in an ordinary voice. Shortly, 
speaking skill is a skill which is needed to communicate in English. 
Speaking is a skill which can utter any kinds of idea to the listeners. 
It is line with Murcia (1991:126) she stated that speaking is an 
essential skill that foreign language learners must  master. It is a 
major to decide whether the foreign language learners are good or 
lack in the competence of speaking English. So it means that 
speaking skill is a competence that foreign language learners want to 
master. Speaking is an oral activity which needs a speaker and 
audience, and also it needs a good listening as well in order to catch 
up the message well. 
Based on definitions above, the researcher concludes that 
speaking is an oral activity that needs a good listening skill to be 
fluent in delievering the material to others and also to express the 
idea of someone to others. The important thing is speaking is 
practising the language. The more practice someone does, the more 
they will be fluent in it. This skill is very usefull in communication, 
especially to foreign people in order to catch up the conversation 
well. Speaking is a skill that acquires students to be able to 
communicate in English. In the research which conducted by 
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researcher, speaking became a subject in the second semester of 
English Education Department. They learned speaking for formal 
interactions such as speech,moderating, speaking for marketing, and 
speaking for advertising. In the subject speaking for formal 
interaction, speaking was classified into four skills, those were 
speaking for speech, speaking for moderating, speaking for 
marketing and speaking for advertising. 
 
b. The Goal of Speaking 
Harmer (2007:269), he states that speaking is not only about 
the ability to speak fluently of the knowledge in the language 
features but it is used to show the ability of someone in processing 
information and language correctly based on the topic. In order to be 
good in speaking, students should be fluent in speaking so the 
audience will catch the message accurately. The ability of processing 
the information and language are needed to strengthen the speaker’s 
power while they are speaking. By having both of good 
understanding language and processing information, speaker will 
speak fluently and smoothly. 
The goal of teaching speaking is to encourage students to be 
brave in speaking, especially to develop their skill in speaking 
skill,they must have a lot of practices to speak up. By this kind of 
practice, students will be brave to communicate in order to develop 
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their speaking skill and their confidence will raise up by having 
many practices. 
Basically, the goal of the speaking is to communicate, as 
Harmer mentioned above, the goal of speaking is to deliver 
information to the audience correctly and also to communicate with 
others to have a good communication with each other. 
c. Kinds of Speaking Activity 
Based on Harmer (2007:271-275), he states that there are 
many activities may be useful for students to improve their speaking 
skill as follow: 
1) Acting from a script 
Acting from a script is one of speaking activity which can 
improve students’ speaking skill. In this activity, students will be 
asked to act out scenes from plays or their coursebooks. Students 
also can act out their own scripts and perform them in front of the 
class. Acting out is an activity which can help students in the 
learning and producing activity. 
2) Communication games 
Games are designed to provoke students in order to speak 
out with their partners when they are in the communication 
games. The communication games are games which give the 
students an idea about the games. There are many communication 
games which can be used in the speaking activity, one of them is ‘ 
Just a Minute ‘. The game will ask the students to speak out of the 
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subject which is given by the chairperson/ lecturer in one minute 
without any hesitation, repetition and deviation. If another student 
hears any interruptions then the game will be carried out into next 
question. 
3) Discussion 
Discussion is one of speaking activity which can be applied 
in the foreign language learning. To make the discussion alive, 
the students will be divided into some small groups before they 
are asked to speak out their opinion in front of the class. 
4) Prepared talks 
A prepared talk is kind of popular speaking activity where 
the students make a presentation on a topic of their own choice. 
The perfomance is not spontaneous because the students will be 
given a time to prepare the talks before they are ready to come 
forward. 
There are 4 kinds of speaking activity which can improve students’ 
speaking skill, those are acting from script, communication games, 
discussion and prepared talks. The activities which are asked students to 
speak up will make their speaking skill improved. The more they are 
usual to speak up, the more they will be able to be good in speaking. 
According to the explanation above, Harmer states that students will be 
having a skill in speaking if they practice their speaking by following 
some activites in order to improve their skill in speaking. Meanwhile 
Luoma (2004:98), she states that there are five types of speaking, those 
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are imitative speaking, intensive speaking, responsive speaking, 
interactive speaking, and extensive speaking. Each type has its speaking 
activities. The activity of imitative speaking is phonepass test. The 
activities of intensive speaking are direct response tasks, read-aloud 
tasks, sentence/ dialogue completion tasks and oral questionnaires, 
picture-cued tasks and translation. In the responsive speaking, the 
activities are question and answer, giving instruction and direction, and 
paraphrasing. In the interactive speaking, the activities are interview, role 
play, discussion and conversation, and games. And in the extensive 
speaking, the activities are oral presentations, picture cued story telling, 
retelling story and translation. In the speaking for formal interactions in 
the second semester of English Education Department, the learning 
activities were question and answer, lecturing and discussion meanwhile 
speaking activities were public speaking, moderating, marketing and 
advertising. 
d. The Characteristic of Good Speaking Skill 
According to Ur (1996:120), she said that there are many 
characteristics of good speaking activity as follow: 
1) Learners talk a lot 
   The students/ learners will use their time to talk a lot about 
the topics which are given by the lecturer/ teacher. 
2) Participation is even 
All of the students/ learners have a high contribution in 
joining the speaking activity in the classroom. 
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3) Motivation is high 
Students/ learners will be eager to speak because they are 
interested in the topics that are given by the lecturer/ teacher. 
4) Language is of an acceptable level 
Learners/ students speak out the language in a simple way 
so the audience will understand their speech without any 
obstacles. 
Some characteristics of good speaking skill above are the 
characteristics of students who have motivation in the speaking learning. 
According to Ur above, she states that there are 4 characteristics of good 
speaking skill, those are students who talks a lot, students who participate 
in speaking activity, students whose motivation are high, and students 
who speak acceptable English so the listeners can understand their 
speaking well. Brown (2004:142), the criterions of good speaking skill 
concist of two, those are micro skills and macro skills. In the micro skills, 
learners can produce differences among English phonemes and 
allophonic variants, students can produce chunks of language of different 
lengths, learners can produce English stress pattern, word in stressed and 
unstressed position, rhythmic, and intonation contours, learners can 
produce reduced forms of words and phrases, learners can use an 
adequate number of lexical units (words) to accomplish pragmatic 
purpose, learners can produce fluent speech at different rates of delivery, 
students can monitor one’s own oral production and use various strategic 
devices pauses, fillers, self-connection, backtracking to enchance the 
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clarity of the message, learners use grammatical word classes (noun, 
vertb, etc), systems (tense, agreement, and pliralization), word order, 
patterns, rules and elliptical forms, learners can produce speech in natural 
constituents, learners can express a particular meaning in different 
grammatical forms and students can use cohesive devices in spoken 
discourse. And the macro skills, learners can appropiately accomplish 
communicative functions according to situations, participants and goals, 
learners use appropriate styles, registers,implicature, redundancies, 
pracmatic convention, conversation rules, floof keeping and yielding 
interrupting, learners can convey links and connection between events 
and communicate such as relations as focal and pheripheral idea, events 
and feeling, learners can convey facial features, kinesics, body language, 
and other nonverbal cues along with verbal language and learners can 
develop and use a battery of speaking strategies such as emphasizing key 
words, rephrashing, providing a context for interpreting the meaning of a 
word and appealing for help. There are many characteristics of good 
speaking skill based on Ur and Brown, learners who have the criterion of 
the explanations above can be categorized as a learner who has a good 
speaking skill. 
e. Assessing Speaking Skill 
Assessment is an ongoing process that encompasses a much 
wider domain. Whenever a student responds to a question, offers a 
comment, or tries out a new word or structure, the teacher 
subconsciously makes an assessment of students’ performance. 
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Written work-from a jotted down phrase to a formal essay is 
performance that ultimately is assessed by self, teacher and possibly 
other students (Brown, 2003:4). 
Brown (2003:141) states as with all effective tests, designing 
appropriate assessment tasks in speaking begins with the 
specification of objective or criteria. Those objectives may be 
classified in term of several types of speaking performance: 
1) Imitative 
At one end of a continuum of types of speaking 
performance is the ability to simply parrot back (imitate) a word 
or phrase or possibly a sentence. While this is purely phonetic 
level of oral production, a number of prosodic, lexical and 
grammatical properties of language may be concluded in the 
criterion performance. 
2) Intensive 
A second type of speaking frequently employed in 
assessment contexts is the production of short stretches of oral 
language designed to demonstrate competence in a narrow band 
of grammatical, phrasal, lexical of phonological relationship 
(such as prosodic element-intonation, stress, rhythm, juncture). 
Examples of extensive assessment tasks include directed response 
tasks, reading aloud, sentence and dialogue completion limited 
picture-cued task including simple sequences and relationship up 
to the simple sentence level. 
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3) Responsive 
Responsive assessment tasks included interaction and 
test comprehension but at the somewhat limited level of very 
short conversations, standard greetings and a small talk, simple 
request and comments and the like. 
In assessing speaking by Brown above, there are 3 methods of 
assessing speaking. In Nerfi’s study, she assessed students’ speaking skill 
by using conversational exchange. She used conversational exchange 
because it simple and good to know the information about students’ 
speaking skill in the depth. She evaluated the speaking skill in five 
criterias; they are pronunciation, grammar, vocabulary, fluency and 
comprehension. She used Likert scale rating in giving the scores to the 
students’ speaking skill. 
Moreover, in the study conducted by Suci, she used a documentation 
to find out students’ speaking skill. she used documentation because the 
scores of the students were valid because they were given by the 
lecturers. Meanwhile the study from Gudu, he assessed students’ 
speaking skill by directly having an observation in the 3 classes. He also 
used the data of the classroom activity to find out the speaking skill in the 
students whom he observed. Luoma (2004:105), she assesses learners’ 
speaking skill based on four aspects, those are fluency, pronunciation, 
grammar and vocabulary. In speaking for formal interaction subject, the 
lecturer used formative assessment which focused on fluency, 
pronunciation, grammar and vocabulary. 
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Therefore, this study used a documentation, test and recorded test 
from speaking for formal interaction subject to find out students’ 
speaking skill and the researcher chose documentation and recorded test 
from the lecturer because of the validity of the scores from the lecture 
were more valid. 
f. Speaking Skill and Self-Motivated Learning 
Motivation plays an important role in the students’ learning 
activity in the classroom. Motivation is considered as an essential 
part in the learning speaking to increase students’ speaking skill. 
Motivation will affect students’ to speak up (Murcia, 1991:125) 
states that motivated students will led them to the acquisition of 
communication skills, which is speaking, and they will provide the 
real communication inside and outside of the classroom as like the 
goals of speaking. 
Speaking is an essential skill that foreign language learners 
must  master. It is a major to decide whether the foreign language 
learners are good or lack in the competence of speaking English 
(Murcia, 1991:126). The important thing in speaking is practice 
because practice makes us perfect. This skill is used to communicate 
inside or outside the classroom. Beside that, speaking is also used to 
share information and achieve some particular goals in common. 
However, based on the reseacher’s observation in the earlier 
semester, researcher found that many of foreign language learners 
were shy, afraid of making mistakes, lacking of self-confidence, and 
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lacking of motivation when they were asked to come before the class 
to speak up.  
All of them happened because the students were low motivated 
to speak English. Based on Murcia (1991:125) motivated students in 
learning will be eager to join in communicative skills such as 
speaking. So it is assumed that motivated students in the learning 
will have a good motivation to speak up. By having the motivation to 
speak up, the students’ speaking skill in English will increase. The 
more students practise to speak up, the more they will be motivated 
to join the speaking activity in the classroom. 
Students who have motivation in learning will be more 
motivated to speak up in English. In a study conducted by Nerfi, she 
stated that there was a correlation between motivation in learning 
speaking and students’ speaking ability. She conducted the research 
in the senior high school students. In her research, she also faced 
some problems when she had the research, she found that most of 
students were afraid if they were being laughed by their friends if 
they were asked to speak up in English. It happened because of the 
low motivation in learning speaking in the classroom. Besides, the 
research conducted by Ha Noi university of Technology students 
showed that self-motivation plays a vital role in learning speaking. 
According to the result of the research, students of Technology of Ha 
Noi university have a higher degree of the extrinsic motivation in 
learning speaking skill than other kinds of motivation. 
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B. Previous of the Study 
Some researchers concerning speaking skills and most of them have 
been conducting a research by using it as their topic of the research. The 
researcher below mentions some previous studies which related to the 
research. The researcher will explain about the finding of the research 
which concerning about speaking skills. 
The first is a journal entitled “ Motivation to Speak English: A Self-
Determination Theory Perspective “ by Ali and Savas (2017). According 
to this study, there is a positive correlation between motivation and 
speaking. The quantitative findings showed that students‘ intrinsic 
motivation rate (M= 4.09) is higher than their other orientations and that 
their orientations correlated with regulation, teacher autonomy support, 
and classroom engagement in line with the theory. Qualitative findings 
also yielded that, although students are mostly intrinsically orientated, 
other motivational factors also play roles in their volition to speak, with 
the teacher seeming to be the key factor in the class as a motivation 
supporter. The researcher conducted a research to find out the correlation 
of the students’ self-motivated learning and their speaking skill. the 
researcher used a correlational quantitative method meanwhile in Ali and 
Savas’ journal, they used both of quantitative and qualitative method. The 
researcher distributed a psychological scale to find out students’ self-
motivated learning and documentation and recorded test to assess the score 
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of the students’ speaking subject. in Ali and Savas, they used direct 
observation, interview and questionnaire. 
The second is a journal entitled “ The Correlation between Students’ 
Motivation in Learning and Their Speaking Ability “ by Pratiwi, Setiyadi 
and Suparman. According to the study, there is a positive correlation 
between students’ motivation and their speaking ability. it showed that rxy 
was 0.622, it means that the correlation of both variables were significant 
by the significant rate 0.01. the contribution of students’ motivation 
towards their speaking skill was 38.7%. They used questionnaire and test 
as data collection of the research. Meanwhile, the researcher used 
psychological scale, documentation and recorded test from lecturer as data 
collection of the research. 
The third is a thesis entitled “ The Correlation between Students’ 
Motivation in Learning Speaking and Their Speaking Ability (A 
Correlational Study in the Second Grade of SMA Darussalam Ciputat), 
English Education Department, The Faculty of Tarbiyah and Teachers 
Training, Syarif Hidayatullah State Islamic University Jakarta. According 
to the study, there is a positive correlation between students’ motivation in 
learning speaking and their speaking ability. It is proved by rxy (0.55) is 
higher than rtable  in the level of significance 5% (0.349) and 1% (0.449). 
The researcher conducted a research to find out the correlation of the 
students’ self-motivated learning and theirspeaking skill in speaking for 
formal interaction subject. The researcher  used a correlational quantitative 
method and in Nerfi’s theis, she conducted a research to find out the 
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students’ motivation in learning speaking and their speaking ability. In her 
thesis she used a quantitative correlational method. The researcher 
distributed a psychological scale to find out students’ self-motivated 
learning and documention to assess the score of the students’ speaking 
subject and recorded test from lecturer to find out students’ speaking skill. 
in Nerfi’s thesis, she distributed the questionnaires to be the method of 
data collection in her research also she had a direct observation. she also 
used test to assess students’ speaking skill in Senior High School students 
in Ciputat. 
 
C. Rationale 
Speaking is very important in people’s daily life. It is also being a part 
of language learning and communication. Speaking is very necessary to 
deliver the message to others and also to build a good communication with 
others. Speaking becomes one of the skills that should be mastered by 
people, especially for people who study English for their foreign language 
learning. Speaking is known as the skill that is hard to acquire for students.  
In fact, speaking is more than uttering words and putting vocabularies into 
a sequential order. Most of foreigner language learners are primarily 
interested in speaking and hope to improve their speaking skill more than 
other skills (Ur, 1996:274).  To have a good speaking, people should have 
a good confidence and motivation to learn.  
Motivation is a primary element in the learning process. In the 
language learning, motivation is needed to motivate students in their 
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learning process. Motivation  can be a leading to the success or failure of 
the learners when learning a foreign language. Motivation can play a vital 
role in mastering the language (Dornyei, 2001:5). So it means if the 
students have a motivation in language learning, they will be eager in 
learning a forein language. It is sustained with the statement of Murcia 
(1991:125), she states that motivated students will follow the activity in 
communicative skills such as speaking. Self-motivated learning of a 
students in learning speaking will make them fluent in the speaking 
practice in the class. 
Based on explanation above, researcher wants to find out the 
correlation between students’ self-motivated learning and their speaking 
skill in speaking for formal interaction subject. Motivation has a 
correlation in students’ speaking skill in the study conducted by Ali dincer. 
The result of the study showed that there is correlation between motivation 
and speaking skill. In another study conducted by Nerfi, she conducted a 
research to find out the correlation between motivation in learning 
speaking and students’ speaking skill. the result of her study showed that 
there is a correlation between motivation in learning speaking and 
students’ speaking skill. based on the phenomena above, the researcher 
assumes that there is correlation between students’ self-motivated learning 
and students’ speaking skill in speaking for formal interaction subject 
according to the related study which conducted by Ali Dincer. 
 
D. Hypothesis of the Study 
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It is assumed that there is a correlation study between students’ 
self-motivated learning and speaking for formal interactionat the second 
semester of English education department in IAIN Surakrta in year of 
2017/ 2018. 
The hypothesis which is formulated in this study as follow: 
1. Null Hypothesis 
There is no positive and significant correlation study between 
students’ self-motivated learning and speaking for formal interaction. 
2. Alternative Hypothesis 
There is a positive and significant correlation study between 
students’ self-motivated speaking for formal interaction. 
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CHAPTER III 
RESEARCH METHODOLOGY  
A. Research Method 
This method used in this research is a correlational method in a 
quantitative design. According to Cresswell (2008:356), he said that in 
correlational method, the researcher uses the correlation statistical test to 
describe and measure between two or more variables. In other words, it is 
used to know whether there is any correlation between two or more 
variables. They are self-motivated learning as the independent variable and 
students’ speaking skill as the dependent variable. 
Self-motivated learning is an effort of the students which 
encourages them to learn the materials which are cognitive aspects in 
order to improve students’ academic achievement in the learning activity 
(Winkel, 2003:53). Self-motivated learning encourages students in their 
learning achievement and it will direct them to their goals of learning. 
Self-motivated learning as the independent variable which can influence 
dependent variable. Meanwhile, the dependent variable is speaking skill is 
one of the linguistics skills of language development that should be 
mastered by the target language learners Richards (2008:19). The 
researcher would like to find out whether there is any correlation study 
between students’ self-motivated learning and speaking for formal 
interaction at the second semester of English Education Department of 
IAIN Surakarta. 
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B. Research Setting 
1. Location 
The researchwas conducted at the second semester of English 
Education Department in IAIN Surakarta, Central Java. 
2. Time 
The research started from April to May 2018. It has been 
conducted to find out whether there is a correlation between students’ 
self-motivated learning and their speaking skill. 
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Table 1.1 Table of the time of the research 
N
o
. 
Acti
viti
es 
Des ’17-
March 
‘18 April ‘18 May ‘18 
June-July  
‘18 August ‘18 Sept ‘18 
2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 1 2 3 4 
1 Wri
ting 
pro
pos
al 
                                              
2 Pro
pos
al 
exa
min
atio
n 
        
  
  
  
                                
3 Coll
ecti
ng 
the 
data 
                
  
  
                          
4 Ana
lyzi
ng 
the 
data 
                      
  
  
  
  
                
5 Wri
ting 
the 
rep
ort 
                      
  
  
  
  
                
6 The
sis 
exa
min
atio
n 
                                
  
  
  
      
7 The
sis 
sub
mis
sion 
                                          
  
  
 
C. Population, Sample and Sampling 
1. Population 
Population consisted of people, things or citizen in someplaces. 
Population can be choosen by the researcher which the result of the 
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study will be generalized to the group (Gay, 1987:102). Meanwhile 
Arikunto (2006:130) stated that population is all the subjects of the 
research.  The population of this research is all of the students in the 
second semester of English Education Departement in IAIN Surakarta 
which consist of more than 150 students.  
2. Sample 
Sample is a part of the amount and characteristic which are 
owned by the population (Sugiyono, 2014:81). Arikunto (2008:116) 
stated that if the subject of the research less than one hundred then it is 
better to use all of them which are the population of it. If the subject is 
more than one hundred then we can take 10-15% or 15-25% or more. 
The researcher took30% of the population to be the sample of the 
research. 
3. Sampling 
The samplingused in the research is clusterrandom sampling. 
The researcher chosecluster random  sampling to find out students who 
have self-motivated learning in Speaking class. Arikunto (2003:126) 
said that cluster random sampling used if the researcher wants to choose 
among the population but they have same position and rights. All the 
subjects in the population have same rights to be the subject of the 
research.The researcherput the class’ names in the box and then shuffle 
them. The researcher chose the sample based on the classes which were 
coming out from the box after the researcher shuffle them. 
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D. Method of Data Collection 
The method of collecting data in this research are: 
1. Scale 
Scale is the method of collecting data in this research. Scale is 
used to reveal some aspects and variables that want to be examined 
(Azwar, 2015:8).Researcher used a scale to get the data of students’ 
self-motivated learning and their speaking skill. The scale was 
consisted of  number of questions which should be answered by 
respondent. The questions would ask about actions and beliefs (Schunk, 
2008:14).  
The scale was made based on indicators and aspects from Penny 
(1996:120). Researcher took some of the questions which were suitable 
to be the questions of the research. The statements from Pennyconsists 
of the characteristics of students who have self-motivated learning so 
the researcher used40 questions which had been translated into 
Indonesian. 
The scale used Likert scale rating. This scale rating has five 
options, they are: Strongly Agree (Sangat Setuju), Agree (Setuju), 
Undecided (Ragu-ragu), Disagree (Tidak Setuju), Strongly Disagree 
(Sangat Tidak Setuju).The respondents only chose one of the suitable 
answers that were provided in the scale. The respondents were asked to 
mark the answer by making a checklist of the answer coloumn. Each 
score has score based on the Likert Scale Rating below: 
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Table 1.2Likert Scale Rating  
Option 
Score 
Favorable Unfavorable 
Strongly Agree 5 1 
Agree 4 2 
Undecided 3 3 
Disagree 2 4 
Strongly 
Disagree 
1 5 
 
The scales are based on indicators and aspects of the 
characteristics of students who have self-motivated learning . The 
aspectss and indicators are below: 
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Table 1.3Aspects and indicators of the characteristics of self-motivated learning 
Aspects Indicators 
A Positive Task 
Orientation 
 
a. The student is willing to do the tasks and challenges 
b. The student has confidence in his or her success 
Ego-Involvement 
 
a. The student finds the task important to succeed in learning in 
order to maintain his/ her own self-image 
b. The student finds the task important to succeed in learning in 
order to promote his/ her own self-image 
Need For 
Achievement 
 
a. The student has a  need to achieve 
b. The student has a need to overcome difficulties 
c. The student has a need to succeed in what he or she sets out 
to do 
High Aspirations 
 
a. The student is ambitious, goes for demanding challenges, 
high proficiency, top grades 
Goal Orientation 
a. The student is very aware of the goal of learning 
b. The student is very aware of specific learning activities 
c. The student directs his or her efforts toward achieving their 
goals in learning 
Perseverence 
 
a. The student consistenly invests a high level of effort in 
learning 
b. The student is not discouraged by setbacks or apparent lack 
of progress 
Tolerance of 
ambiguity 
 
a. The Student is not disturbed and frustrated by situations 
involving a temporary lack of understanding or confusion 
b. The student can live with patiently in the confidence and they 
think their understanding will come later 
 
2. Documentation 
Documentation  is an event recording that has been done. 
Documentation can be formed by writing, pictures, or people’s 
monumental creation (Sugiyono, 2011:329-330). In this research, 
researcher used documentation as the data collection. Researcher 
assessed the score of the students and recorded test from the speaking 
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lecturers to be the data collection of the research. The test which used in 
this research was test from researcher. The topic of the test was speech 
for advertising. Learners in the second semester of English Education 
Department were asked to come before the class to speak up. Lecturer 
used the speaking assesement from  Luoma, the points of assessing 
speaking can be seen in the table 1.4 below: 
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Table 1.4 The assessment of Speaking based on Fluency, 
Pronunciation, Grammar and Vocabulary. 
N
o. 
Aspect Scale Score Max 
Score 
1. Fluency 1. Speaking fluency. 
2. Speaking with native like 
fluency, any hesitation do not 
interfere with communication. 
3. Speaks with occasional 
hesitation. 
4. Speaks hesitatntly because of 
rephrasing and searching for 
words. 
21-25 
 
4-19 
 
 
8-13 
 
 
1-7 
 
 
 
 
 
 
 
25 
2. Pronunci
ation 
1. The pronunciation is very 
clear that you can understand 
well. 
2. The pronunciation is clear that 
you can understand most of 
the message. 
3. The pronunciation unclear that 
you find difficulty to 
understand most of the 
message. 
4. The pronunciation is very 
unclear that you can not 
understand most of the 
message. 
21-25 
 
 
14-19 
 
 
 
8-13 
 
 
 
1-7 
 
 
 
 
 
 
 
 
25 
3. Grammar 1. The speaker makes very few 
grammatical mistakes. 
2. The speaker makes few 
grammatical mistakes. 
3. The speaker makes many 
grammatical mistakes. 
4. The grammar and vocabulary 
are so poor that we can not 
understand most of the 
message. 
21-25 
 
 
14-19 
 
 
 
8-13 
 
 
 
1-7 
 
 
 
 
 
 
25 
4. Vocabula
ry 
1. Uses extensive vocabulary but 
may lack behind native 
speaker peers in vocabulary 
development. 
2. Uses varied vocabulary. 
3. Uses adequate vocabulary, 
some words usage 
irregularities. 
4. Uses limited vocabulary. 
21-25 
 
 
 
 
 
14-19 
 
8-13 
 
 
 
1-7 
 
 
 
 
 
 
 
 
 
 
25 
Total 100 
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E. Method of Data Analysis 
1. Validity Test 
Validity means the extent of accuracy in measuring the 
instrument and performing its function. An instrument is categorized 
high if the instrument has a high validity in performing its function or 
giving the suitable result according to the test. This research is used 
coefficient Aiken’s V. In using Aiken’s V coefficient, there is a 
minimum value in validating the item of the scale, which is 0.6. An 
item can be categorized ‘valid’ if the item has a value 0.6 or more than 
0,6. If the item is less than 0,6 then the item is ‘invalid’ (Azwar, 
2015:132). 
2. Reliability Test 
Reliability refers to credibility and consistency of an instrument 
which contains a high accuracy in measuring an instrument.In this 
research, the coefficient reliability of the scale would be calculated 
through Scale by Alpha Cronbach through SPSS 16.0 for Windows. It 
has been stated that if the coefficient reliability is closer to 1.000 then 
the item and the instrument are reliable. if the coefficient of the 
reliability is closer to 0.000 then the item and the instrument are not 
reliable (Azwar, 2015:115). 
3. Analyzing the Correlation of  Two  Variables  
The correlation of two variables would be analyzed by using the 
formula of Pearson Product Moment through Bivariate in the 
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calculation of SPSS 16.0 for Windows. This formula is used to know the 
correlation between self-motivated learning and learners’ speaking 
skill: learners’ self-motivated learning is X variable and learners’ 
speaking skill is Y variable. The correlation product moment is 
commonly technique used to find out the correlation between two 
variables. 
4. Significance of the correlation of Pearson product moment 
The significance of the correlation of Pearson product moment 
would be assessed through Bivariate from SPSS version 16. The 
correlation would be significant if the r is more than 0.01.  
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
A. Research Finding 
1. Students’ Self-Motivated Learning Score 
As mentioned in the research methodology, to get the data of 
students’ self-motivated learning, the researcher distributed a 
psychological scale to find out their motivation in learning. The 
psychological scales were distributed to the students in IAIN Surakarta. 
The researcher chose second semester as the subject of the research.  
After the data collected, the researcher finally analyzed the data. 
The psychological scales were made based on the aspects and indicators 
from Ur. The psychological scale is assessed by Likert’s scale rating and 
Speaking score was assessed by speaking lecturer. After the data collected, 
the researcher then analyzed each data of each variable. After the 
analyzing finished, the researcher then analyzed both data of the variables 
to see the correlation between students’ self motivated learning and their 
speaking skill by applying the formula of Correlational Product Moment 
by Pearson which has been calculated through SPSS version 16.  
To find out if the item of the scale is valid or invalid, the researcher 
then conducted validity test and reliability test to see whether the 
instrument fulfill the requirements or not. 
a. Test of Validity 
Validity test was conducted in the second semester students at 
the second semester of English education department. The 
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researcher chose one class to conduct the test validity of the item. 
There are five classes in the second semester, 2E was chosen to be 
the class of the validity test. In the scoring item, the scale uses 
Likert’s scale rating, in the scale rating there are five options, 
number 1 (irrelevant)  until 5 (very relevant). 
The scoring of the item then calculated using a formula Aiken’s 
V. Based on the validity test of students’ self-motivated learning 
scale, the researcher found out some items which were invalid to be 
used (see appendix no. 4). The researcher then rearranged the item  
to be used in the research. The items were 40 in the beginning but 
after assessing the validity of the item, it was found out that there 
were 33 items which were valid. The result of analysis of the 
students’ self-motivated learning scale can be seen in table 1.5. 
       Table 1.5 Analysis result of Students’ self-motivated learning scale 
No. Aspects 
Valid Item Invalid Item 
Total of 
Valid Item 
F UF F UF  
1. A positive task 
orientation 
1, 22, 
27 
28, 32, 7   
6 
2. Ego-
involvement 
23 30 35 38 
2 
3.  Need for 
achievement 
8, 20, 
29 
24, 33  39 
5 
4. High 
aspirations 
5, 9 21, 31   
4 
5. Goal 
orientation 
4, 10, 
19, 25 
6, 14, 18, 
26 
  
8 
6. Perseverence 11, 13 17 37 36, 34 3 
7. Tolerance of 
ambiguity 
2,12, 16 3, 15  40 
5 
Total                                                                                                        33 
 
There were 33 valid items which had been used in the research. in 
33 items, there were favorable and unfavorable items. Favorable items 
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were the items which support the hypothesis of the research meanwhile 
unfavorable items were the items which against the hypothesis of the 
research. In the Table 1.4 above, it has been showed that from 40 items, 
there were 7 items that were invalid. In assessing the students’ self-
motivated learning, there were 7 aspects in finding out the students’ 
self-motivated learning, the aspectwas a positive task orientation which 
had 6 valid item, 3 items were the favorable and others were the 
unfavorable. Next aspect was ego-involvement, there were 2 valid items 
in this aspect, 1 favorable and 1 unfavorable. Next aspects were need 
for achievement which had 5 valid items, 3 favorable and 2 
unfavorable, next aspects were high aspiration, which had 4 valid items, 
2 favorable and 2 unfavorable, next aspects were goal orientation which 
had 8 valid items, 4 favorable and 4 unfavorable. Next aspects were 
perseverence and tolerance of ambiguity, perseverence had 3 valid 
items, 2 favorable and 1 unfavorable meanwhile tolerance of ambiguity 
had 5 valid items, 3 favorable and 2 unfavorable. The total of the valid 
items was 33.  
The result of Students’ self-motivated learning score can be seen in 
table no. 1.6. 
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Table 1.6. Result of Students’ self-motivated learning score 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Students 
(N) 
Motivation 
(X) 
1 114 
2 137 
3 122 
4 130 
5 143 
6 126 
7 119 
8 130 
9 136 
10 137 
11 123 
12 131 
13 112 
14 126 
15 143 
16 136 
17 126 
18 119 
19 111 
20 141 
21 136 
22 133 
23 154 
24 134 
25 134 
26 122 
27 128 
28 131 
29 124 
30 136 
31 128 
32 126 
33 137 
34 109 
35 118 
36 143 
37 125 
38 131 
39 135 
40 134 
41 131 
42 127 
43 118 
44 143 
45 148 
46 127 
47 156 
48 146 
49 108 
50 135 
51 90 
52 130 
53 142 
54 123 
55 145 
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By the result of students’ self-motivated learning above, the 
minimum score of students’ self-motivated learning was 90, the highest 
score was 156, the mean score 129.76. Learners categorized very high 
motivated by the result of the mean 129.76. Learners who have score 
under 90 categorized  normal learners and learners who have score more 
than 129.76 categorized very high. The result of the categorization can be 
seen in the able 1.7 below: 
Table 1.7 The norm of self-motivated learning scale 
Score Interval Categorization ( ∑N) Empirical Mean 
16,5 ≤ X < 42,9 Very Low  
42,9 ≤ X < 69,3 Low  
69,3 ≤ X < 95,7 Normal  
95,7 ≤ X 122,1 High  
122,1 ≤ X 148,5 Very High 129,76 
 
The result of categorization showed that students’ self motivated 
learning had a high contribution in improving students’ speaking skill 
based on the result of the descriptive statistics which had been showed in 
the result of Pearson Product Moment correlation. It was showed that 
students’ self-motivated learning was 129.76. In the categorization 
above, researcher had categorized the level of student’ self-motivated 
learning, those were very low with the average 16.5-42.9, low with the 
average 42.9-69.3, normal with the average 69.3-95.7, high with average 
95.7-122.1 and very high with the average 122.1-148.5. By the result of 
the correlation of variable X and Y, it had been found that self-motivated 
58 
 
 
 
learning has a high contribution in improving students’ self-motivated 
learning. 
2. Students’ Speaking for Formal Setting score 
As mentioned in the research methodology, to get the data of 
students’ speaking skill in the speaking for formal interaction subject, 
the researcher collected the scores from the lecturer. In this case, 
speaking skill was the dependent variable. The scores was from 
speaking test which was speech for advertising which had been done in 
the 13th meeting. In this assessment, the research used formative 
assessment by Louma,  the lecturer assessed learners’ speaking skill by 
their pronunciation, fluency, vocabulary and grammar. The result of 
the learners’ speaking score from lecturer can be seen in the table no 
1.8 below: 
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       Table no. 1.8 Result of Students’ Speaking Score 
Students 
(N) 
Speaking 
Score (Y) 
1 90 
2 85 
3 75 
4 85 
5 85 
6 90 
7 75 
8 80 
9 80 
10 90 
11 80 
12 95 
13 80 
14 80 
15 95 
16 90 
17 70 
18 75 
19 70 
20 90 
21 85 
22 75 
23 95 
24 90 
25 95 
26 85 
27 80 
28 80 
29 80 
30 75 
31 85 
32 80 
33 90 
34 85 
35 75 
36 85 
37 75 
38 90 
39 80 
40 85 
41 75 
42 80 
43 70 
44 90 
45 70 
46 75 
47 75 
48 80 
49 75 
50 80 
51 65 
52 90 
53 90 
54 75 
55 85 
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From the data above, it can be seen that the minimum score was 70, 
the highest score was 95 and the mean score was 81.91. By the result 
of the mean score, it can be seen that the learners’ speaking skill was 
in medium level, it can be seen from the result that learners mostly got 
score more than 80. 
3. Correlation between Self-Motivated Learning and Speaking Skill 
In this case, the score of both variables are calculated by using 
correlation Pearson Product Moment through SPSS version 16. The 
result of the correlation can be seen in the table 1.9 below: 
Table 1.9 Correlation between Self-Motivated Learning and 
Speaking Skill. 
 
 
 
 
 
 
 
 
 From the result of Correlation Pearson Product Moment above, it 
can be seen that rxy is 0.416. rxy is more than 0.01, it means that there is a 
correlation study between students’ self-motivated learning and speaking 
for formal interaction. 
 
4. Hypothesis Testing 
 
The requirements of Hypothesis test were divided into three, those 
were, reliability, normality test and linearity test. 
 
  Self-motivated 
learning Speaking skill 
Self-motivated learning Pearson Correlation 1 .416** 
Sig. (1-tailed)  .001 
N 55 55 
Speaking skill Pearson Correlation .416** 1 
Sig. (1-tailed) .001  
N 55 55 
**. Correlation is significant at the 0.01 level (1-tailed).  
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a. Test of Reliability 
In this study, the coefficient of reliability scale is taken from 
using a correlational technique of Alpha Cronbach through SPSS 
version 16. The result of reliability test of students’ self-motivated 
learning as follow: 
                   Table 1.10 Test of  students’ self-motivated learning. 
Scale Alpha score Status 
Self-motivated learning 0.957 Reliable 
 
Based on the result above showed that the instrument of 
students’ self-motivated learning is reliable. it can be seen that the score 
of Alpha closes to 1.000. 
b. Normality Test 
Normality test is used to find out whether the data of this 
research is having a normal distribution or not. The distribution of 
the data is normal if the p > 0.05. Meanwhile, if the p < 0.05 the 
distribution of the data is not normal. The normality test is calculated 
from Kolmogrov Smirnov through SPSS version 16. The result of 
normality test can be seen in the Table 2.1. 
Table 2.1 The result of normality test of students’ self-motivated 
learning scale and speaking skill. 
Variable P(2-tailed) Status 
Self-motivated learning 0.895 Normal 
Speaking skill 0.186 Normal 
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The result of the table above showed that the data distribution 
of self-motivated learning and speaking skill are normal. It is showed 
by the p > 0.05. 
c. Linearity Test 
Test of linearity is used to find out the correlation of 
independent variable and dependent variable. This test is also used to 
know whether the variables which are being tested is linier or not. 
This test is a requirement test of hypothesis test, that is to see the 
correlation between students’ self-motivated learning and speaking 
skill. The test of linearity in this research is used the variant analysis 
approach. The principle of this test is the deviation from linearity in 
the significant rate or p > 0.05 or linearity p < 0.05 so the correlation 
can be said linear. The result of linearity test, it was taken that 
Fdifference is 1.617 and p= 0.174 (p > 0.05). It is showed that the 
correlation between students’ self-motivated learning and speaking 
skill is linier. 
d. Hypothesis Testing 
In this research, the researcher used Pearson Product Moment 
to test the correlation between students’ self-motivated learning and 
speaking skill. The result of correlation analysis showed that the 
coefficient of both variables is rxy=0.416 with the significant rate 
0.001 (p < 0.01). By the result above, it means that there is 
correlation between students’self-motivated learning and their 
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speaking skill at the second semester of English Education 
Department in IAIN Surakarta. 
e. Effective Contribution 
Effective contribution between students’ self-motivated learning 
and their speaking skill can be assessed through determinan 
coefficient which is rxy
2=0.173 or we can say that the effective 
contribution of students’ self-motivated learning and their speaking 
skill is 0.173. It means that there is still 0.827 factors that can 
influence self-motivated learning towards second semester students 
of English Education Department in IAIN Surakarta. 
 
B. Discussion 
Based on the result of analysis above which has been calculated 
using Pearson Product Moment, then it is acquired coefficient rxy = 0.416 
and p= 0.001 (p < 0.01). From the result above it can be said that the 
correlation of students’ self-motivated learning and their speaking skill is 
very significant. Thus, the result of the research is suitable with the 
hypothesis that were stated by the researcher, the hypothesis of the 
research is there is a positive and significant correlation between 
studnents’ self-motivated learning and their speaking skill. 
The result of the study is in line with Nerfi (2013), where she 
conducted a research to find out students’ motivation in learning Speaking 
and their speaking ability. She found out that students’ motivation in 
learning Speaking had a correlation with their ability in speaking. Dincer 
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and Yesilyurt (2017, 2:25) also found out that students’ motivation to 
speak could increase their speaking skill. meanwhile a study conducted by 
Dornyei (2001:5) he found out that motivation can be a leading to 
someone in learning a new language. Motivation in learning can force 
someone to learn a foreign language. This statement is encouraged by 
Murcia (1996:126), she stated that motivation in learning can direct 
someone to be good in communicative skills. Speaking is a 
communicative skill, so it means that the motivation in learning is having 
an important role to increase students’ speaking skill. 
Gardner and Lambert (1972, 17:26), they ever conducted a 
research to find out the correlation between students’ motivation in 
learning and their French speaking skill. the result showed that motivation 
could influence students in learning French language. Their research about 
motivation in learning then produced AMTB (a test to measure students’ 
motivation intrinsically and extrinsically in learning a new language). It is 
sustained with the study of Dornyei (2001:5), he stated that motivation 
played a vital role in learning a foreign language. By this statements, it 
means that other studies have found out that there is correlation between 
motivation in learning and students’ speaking skill. 
Yulis, Antoni and Rasyidah (2016) found the correlation of 
students’ motivation in learning and their speaking skill with r= 0.506. 
They found out that there was a positive correlation between motivation 
and students’ speaking skill. Sonia, Setiyadi and Suparman (2015) found 
that the correlation of motivation in learning and students’ speaking skill 
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with the r=0.622. In this study, the researcher found that the correlation of 
students’ self-motivated learning and their speaking skiill has a significant 
correlation with the p is 0.001 and r is 0.416.  
The effective contribution showed that there is 0.173 which 
contribute in students’ self-motivated learning in the learning process and 
in their speaking practice. The others factors that might influence is 0.827 
like Ariyanti (2016:92)she stated that there are many factors that can 
influence students’ speaking perfomance, those are shyness, lack of 
motivation in learning, lack of confidence and afraid of making mistakes. 
Based on the result of the study, self-motivated learning has an effective 
contribution 0.173 in the speaking learning process. Meanwhile the others 
have 0.827 in influencing students to have a speaking perfomance. 
Researcher took 2 classes to be the objects of the research, those 
were 2C and 2D. The researcher conducted the research in 2C at 9th May. 
The students were interested in scoring the scale. The students were calm 
and enthusiastic, they were also curious and having a critical mind. When 
the researcher conducted the research in 2C, the lecturer had left the class 
so the researcher just only distributed the scale. On May, 11th, the 
researcher conducted a research in 2D. When the reseracher conducted the 
research, the lecturer was inside the classroom then introduced the 
researcher to the students. The researcher only came to the class when the 
researcher distributed the scale, before distributing the scale, the lecturer 
had explained some materials to the students, the lecturer asked the 
researcher to distribute the scale in the middle of explanation, the lecturer 
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gave the researcher a time to distribute the scales to the students in the 
classroom. The students were calm and quiet when the scales were 
distributed.  
After finishing the distribution then the lecturer continued the 
explanation. By the result of the scorings of 2 classes, it had been showed 
by the students’ speaking score and their result in psychological scale in 
self-motivated learning. By the total of 55 students of 2 classes, the 
researcher calculated the data through the software application of statistic 
calculation on SPSS version 16. In this research, the researcher had found 
that there is a positive and significant correlation of students’ self-
motivated learning and their speaking skill with the result of p is 0.001 and 
r is 0.416. In the research which has been conducted by Nerfi (2013:26), 
she found that there was a correlation between students’ motivation in 
learning speaking and their speaking ability, in that case, Nerfi conducted 
a research in the senior high school, she took second grade students, in her 
research she found there were students who were active and not active 
when it came to speaking activity. In Yulis, Antoni and Rasyidah 
research(2016, 1:14), they also conducted a research to find out about the 
correlation between students’ motivation in learning and their speaking 
skill, they found the correlation of both variables by the result of rxy = 
0.506. In this research, researcher found that self-motivation was one of 
many factors which can influence students’ speaking skill, self-motivation 
learning has 0.173 in influencing students’ speaking skill meanwhile there 
are still 0.827 which can influence students’ speaking skill. As Ariyanti 
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(2016:92) said in her research, she said that students have some factors in 
improving their speaking skill, those are shyness, lack of motivation in 
learning, lack of confidence and etc. Lack of motivation in learning is 
included in one of factors which can influence students’ speaking skill. By 
the result of the research, it can be seen that second semester students of 
English Education Departmentof IAIN Surakarta have a very high 
motivation in learning speaking.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
A. Conclusion 
From the result of analysis data above by the researcher, it can be 
concluded that there is a  positive and significant correlation study 
between students’ self-motivated learning and speaking for formal 
interaction at the second semester of English Education Department in 
IAIN Surakarta.Effective contribution for students’ self-motivated 
learning is 0.173 which means there is still 0.827 factors that can influence 
students’ speaking skill.The second semester students of English 
Education Department have a self-motivated learning which is very high, 
it can be seen by the result of the effective contribution of self-motivated 
learning in improving students’ speaking score, the result of it is 129.76, it 
is categorized very high which means self-motivated learning can be one 
of factors which can improve students’ speaking score. From the result of 
both variables, it has been shown that the variable of X and Y are 
correlated, it is found that rxy is 0.416, which means p> 0.01. By the result 
of the hypothesis test, it is concluded that self-motivated learning and 
students’ speaking score have a correlation. 
B. Suggestion 
Based on the research, discussion and conclusion which has been 
explained by the researcher above, there are some suggestions to the future 
researchers such as, this research uses cluster random sampling to select 
the subjects of the research, for the next researcher can use a simple 
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random sampling to find out more about students’s self-motivation and 
their speaking skill.The researcher has a lack of explaining the research 
finding and discussion, for the next researchers can be more better than the 
researcher when analyzing and explaining the data.In this research, the 
researcher used documentation and recorded test to find out students’ 
speaking score, then it’s better for the next researchers using a test to find 
out students’ speaking score. Using a test to find out students who have a 
skill in speaking is more reliable and the researchers can see directly how 
the students speak up in the class and can see their enthuasiasm in 
speaking class. 
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Table 1.3 Scale Blueprint 
Aspects Indicators 
Statements 
Favorable Unfavorable 
A Positive Task 
Orientation 
 
a. The student is 
willing to do the 
tasks and challenges 
 
1. Saya senang 
mengerjakan 
tugas mata kuliah 
Speaking 
28. Saya malas 
dengan tugas 
mata kuliah 
Speaking 
22. Saya merasa 
tertantang untuk 
menyelesaikan 
tugas mata kuliah 
Speaking 
32. Saya menghindari 
tantangan dari 
dosen di mata 
kuliah Speaking 
b. The student has 
confidence in his or 
her success 
 
27. Saya mampu 
sukses dengan 
kemampuan yang 
saya miliki 
7. Kemampuan saya 
sekarang tidak 
mempengaruhi 
kesuksesan saya 
dimasa datang 
Ego-Involvement 
 
a. The student finds 
the task important to 
succeed in learning in 
order to maintain his/ 
her own self-image 
 
Deleted item Deleted item 
b. The student finds 
the task important to 
succeed in learning in 
order to promote his/ 
her own self-image 
 
23. Mengerjakan tugas 
mata kuliah 
Speaking dapat 
membantu karir 
saya dimasa datang 
30. Saya rasa 
mengerjakan 
tugas Speaking itu 
tidaklah penting 
Need For 
Achievement 
 
a. The student has a  
need to achieve 
 
29. Saya berusaha 
untuk bisa 
berbicara 
bahasa Inggris 
secara lancar 
24.Saya kurang 
memiliki 
kemauanbesar 
untuk belajar 
Speaking 
b. The student has a 
need to overcome 
difficulties 
 
8. Jika ada masalah 
dalam belajar 
berbicara bahasa 
Inggris, saya akan 
bertanya kepada 
dosen/ teman 
Deleted item 
c. The student has a 
need to succeed in 
what he or she sets 
out to do 
 
20. Menonton video 
berbahasa Inggris, 
mendengarkan lagu 
berbahasa Inggris 
dan mendengarkan 
podcasts adalah 
cara untuk 
meningkatkan 
kemampuan 
berbicara bahasa 
Inggris 
33. Usaha yang saya 
lakukan untuk 
belajar berbicara 
bahasa Inggris 
tidak berdampak 
pada kemampuan 
saya 
High Aspirations 
 
a. The student is 
ambitious, goes for 
5. Saya harus fasih 
berbicara bahasa 
31. Kemampuan 
bahasa Inggris 
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demanding 
challenges, high 
proficiency, top 
grades 
 
Inggris saya tidak 
berkembang 
9. Saya menyukai 
tantangan dari 
dosen agar 
mendapat nilai yang 
tinggi 
21. Mengikuti 
tantangan dari 
dosen tidak akan 
meningkatkan 
nilai saya dikelas 
Goal Orientation 
 
a. The student is very 
aware of the goal of 
learning 
 
4. Saya selalu berpacu 
untuk memahami 
kompetensi apa 
yang harus dicapai 
oleh indikator mata 
kuliah Speaking 
26. Saya malas untuk 
memahami 
kompetensi yang 
akan dicapai mata 
kuliah Speaking 
b. The student is very 
aware of specific 
learning activities 
 
25. Saya berusaha 
untuk berbicara bahasa 
Inggris dengan 
menggunakan 
pronunciation yang 
tepat dan benar 
6. Saya tidak 
memperhatikan 
pronunciation ketika 
saya berbicara bahasa 
Inggris 
c. The student directs 
his or her efforts 
toward achieving 
their goals in learning 
 
19. Saya selalu 
memperhatikan 
struktur kalimat 
ketika saya belajar 
mata kuliah 
Speaking 
14. Belajar struktur 
kalimat tidak 
terlalu penting 
dalam 
pembelajaran 
mata kuliah 
Speaking 
10. Saya berani 
bertanya kepada 
siapapun untuk 
meningkatkan 
pemahaman saya 
tentang materi yang 
diajarkan oleh 
dosen  
18. Saya malu untuk 
bertanya kepada 
orang lain 
Perseverence 
 
a. The student 
consistenly invests a 
high level of effort in 
learning 
 
Deleted item Deleted item 
b. The student is not 
discouraged by 
setbacks or apparent 
lack of progress 
 
11. Ketika saya 
mengalami 
kesulitan dalam 
belajar, saya akan 
meminta teman 
untuk membantu 
saya 
17. Jika mengalami 
kesulitan dalam 
belajar saya akan 
membiarkannya 
 
13.Saya tidak merasa 
putus asa dengan 
pemahaman saya yang 
kurang mengenai 
materi yang diajarkan 
Deleted item 
Tolerance of 
ambiguity 
 
a. The Student is not 
disturbed and 
frustrated by 
situations involving a 
temporary lack of 
understanding or 
16. Lambatnya saya 
dalam memahami 
materi kuliah tidak 
akan membuat saya 
malas untuk belajar 
3. Kurang 
pemahaman akan 
materi yang diajarkan 
dosen membuat saya 
malas untuk belajar 
12.  Ketika saya 15. Kebingungan 
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confusion 
 
bingung memahami    
materi saya tidak 
terganggu untuk 
mempelajarinya lebih 
dalam 
membuat saya ingin 
berhenti mempelajari 
materi yang diajarkan 
dosen 
b. The student can 
live with patiently in 
the confidence and 
they think their 
understanding will 
come later 
 
2. Belajar yang rajin 
akan membuat 
pemahaman saya 
mengenai materi 
yang diajarkan 
dosen menjadi lebih 
baik 
Deleted item 
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PETUNJUK PENGISIAN SKALA 
1. Isilah identitas Anda dengan lengkap 
2. Silakan Anda membaca setiap pertanyaan dalam angket ini. Pilihlah salah satu 
jawaban yang paling sesuai dengan keadaan diri Anda dengan memberikan tanda 
checklist (√) pada alternatif jawaban yang tersedia. 
3. Dalam Anda memberi jawaban, tidak ada jawaban yang salah, semua jawaban 
benar dan dapat kami terima sepanjang sesuai dengan keadaan diri Anda yang 
sebenarnya. 
4. Anda diharapkan menjawab semua pernyataan yang ada, jangan sampai ada yang 
terlewati. 
5. Sebelum angket dikembalikan, periksalah kembali sampai Andai yakin bahwa 
angket sudah Anda jawab semua. 
6. Anda tidak perlu khawatir, kerahasiaan jawaban Anda akan kami jaga 
sepenuhnya. 
Identitas Responden  
Nama   :  
Jenis Kelamin :  
NIM  :  
Semester :  
No. HP :  
 
 
 
 
 
 
 
 
 
 
 
Anda diminta untuk mengemukakan apakah pernyataan-pernyataan 
tersebut sesuai dengan diri Anda, dengan  cara memberi tanda checklist  (√) pada 
salah satu pilihan jawaban yang telah tersedia, yaitu:   
SS    : Jika Anda merasa sangat setuju dengan pernyataan tersebut  
S      : Jika Anda merasa setuju dengan pernyataan tersebut   
RR   : Jika Anda merasa ragu-ragu dengan pernyataan tersebut  
TS    : Jika Anda merasa tidak setuju dengan pernyataan tersebut  
STS  : Jika Anda merasa sangat tidak setuju dengan pernyataan tersebut  
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Skala Self-Motivated Learning 
No. Pernyataan 
Jawaban 
SS S RR TS STS 
1. Saya senang mengerjakan tugas mata kuliah Speaking.      
2. Belajar yang rajin akan membuat pemahaman saya mengenai 
materi yang diajarkan dosen menjadi lebih baik. 
     
3. Kurang pemahaman akan materi yang diajarkan dosen membuat 
saya malas untuk belajar. 
     
4. Saya selalu berpacu untuk memahami kompetensi apa yang 
harus dicapai oleh indikator mata kuliah Speaking. 
     
5. Saya harus fasih berbicara bahasa Inggris.      
6.  Saya tidak memperhatikan pronunciation ketika saya berbicara 
bahasa Inggris. 
     
7. Kemampuan saya sekarang tidak mempengaruhi kesuksesan 
saya di masa datang. 
     
8. Jika ada masalah dalam belajar berbicara bahasa Inggris, saya 
akan bertanya kepada dosen/ teman. 
     
9. Saya menyukai tantangan dari dosen agar mendapat nilai yang 
tinggi.  
     
10. Saya berani bertanya kepada siapapun untuk meningkatkan 
pemahaman saya tentang materi yang diajarkan oleh dosen. 
     
11. Ketika saya mengalami kesulitan dalam belajar, saya akan 
meminta teman untuk membantu saya. 
     
12. Ketika saya bingung memahami materi, saya tidak terganggu 
untuk mempelajarinya lebih dalam. 
     
13. Saya tidak merasa putus asa dengan pemahaman saya yang 
kurang mengenai materi yang diajarkan. 
     
14. Belajar struktur kalimat tidak terlalu penting dalam 
pembelajaran mata kuliah Speaking. 
     
15. Kebingungan membuat saya ingin berhenti mempelajari materi 
yang diajarkan dosen. 
     
16. Lambatnya saya dalam memahami materi kuliah tidak akan 
membuat saya malas untuk belajar. 
     
17. Jika mengalami kesulitan dalam belajar saya akan 
membiarkannya. 
 
     
18. Saya malu untuk bertanya kepada orang lain.      
19. Saya selalu memperhatikan struktur kalimat ketika saya belajar      
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***TERIMA KASIH*** 
 
 
 
mata kuliah Speaking. 
20. Menonton video berbahasa Inggris, mendengarkan lagu 
berbahasa Inggris dan mendengarkan podcasts adalah cara untuk 
meningkatkan kemampuan berbicara bahasa Inggris. 
 
     
21. Mengikuti tantangan dari dosen tidak akan meningkatkan nilai 
saya dikelas. 
     
22. Saya merasa tertantang untuk menyelesaikan tugas mata kuliah 
Speaking. 
     
23. Mengerjakan tugas mata kuliah Speaking dapat membantu karir 
saya dimasa datang. 
     
24. Saya kurang memiliki kemauan besar untuk belajar Speaking. 
 
     
25. Saya berusaha untuk berbicara bahasa Inggris dengan 
menggunakan pronunciation yang tepat dan benar. 
     
26. Saya malas untuk memahami kompetensi yang akan dicapai 
mata kuliah Speaking. 
     
27. Saya mampu sukses dengan kemampuan yang saya miliki. 
 
     
28. Saya malas dengan tugas mata kuliah Speaking. 
 
     
29. Saya berusaha untuk bisa berbicara bahasa Inggris secara lancar. 
 
     
30. Saya rasa mengerjakan tugas Speaking itu tidaklah penting. 
 
     
31. Kemampuan bahasa Inggris saya tidak berkembang. 
 
     
32. Saya menghindari tantangan dari dosen di mata kuliah Speaking.      
33. Usaha yang saya lakukan untuk belajar berbicara bahasa Inggris 
tidak berdampak pada kemampuan saya. 
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STUDENTS’ RESULT IN SELF-
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Reliability 
Scale: Self-motivated learning 
 
 
Case Processing Summary 
  N % 
Cases Valid 33 100.0 
Excludeda 0 .0 
Total 33 100.0 
a. Listwise deletion based on all variables in the 
procedure. 
 
Reliability Statistics 
Cronbach's 
Alpha N of Items 
.957 55 
 
Item-Total Statistics 
 
Scale Mean if 
Item Deleted 
Scale Variance if 
Item Deleted 
Corrected Item-
Total Correlation 
Cronbach's 
Alpha if Item 
Deleted 
VAR00001 212.82 601.966 .604 .956 
VAR00002 212.12 604.172 .548 .956 
VAR00003 212.58 614.127 .515 .956 
VAR00004 212.33 610.854 .641 .955 
VAR00005 211.94 608.184 .579 .956 
VAR00006 212.45 614.568 .633 .956 
VAR00007 212.67 600.354 .718 .955 
VAR00008 212.33 607.792 .582 .956 
VAR00009 212.15 616.883 .593 .956 
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VAR00010 212.12 606.610 .583 .956 
VAR00011 212.55 592.506 .800 .955 
VAR00012 212.30 618.843 .749 .956 
VAR00013 212.88 612.360 .602 .956 
VAR00014 212.45 615.068 .666 .956 
VAR00015 211.94 616.809 .367 .957 
VAR00016 212.15 618.258 .660 .956 
VAR00017 212.45 615.443 .607 .956 
VAR00018 212.67 621.229 .451 .956 
VAR00019 212.91 635.148 .011 .958 
VAR00020 212.00 631.750 .198 .957 
VAR00021 212.15 607.008 .680 .955 
VAR00022 212.24 609.877 .773 .955 
VAR00023 211.61 613.809 .518 .956 
VAR00024 212.21 595.860 .787 .955 
VAR00025 212.58 600.252 .685 .955 
VAR00026 212.58 618.752 .385 .957 
VAR00027 212.39 617.559 .447 .956 
VAR00028 212.30 608.905 .547 .956 
VAR00029 212.52 607.195 .640 .955 
VAR00030 212.39 615.559 .497 .956 
VAR00031 212.15 628.508 .280 .957 
VAR00032 212.45 596.881 .804 .955 
VAR00033 212.12 609.922 .533 .956 
VAR00034 212.97 609.218 .743 .955 
VAR00035 212.70 615.030 .560 .956 
VAR00036 211.94 610.746 .653 .955 
VAR00037 212.48 629.758 .234 .957 
VAR00038 212.30 601.468 .705 .955 
VAR00039 212.18 627.028 .482 .956 
VAR00040 212.21 608.985 .729 .955 
VAR00041 212.30 618.468 .392 .957 
VAR00042 212.42 613.877 .625 .956 
VAR00043 212.70 625.718 .372 .956 
VAR00044 211.94 622.559 .364 .957 
VAR00045 211.79 623.235 .220 .958 
VAR00046 212.42 620.439 .623 .956 
VAR00047 211.55 631.818 .195 .957 
VAR00048 211.85 615.945 .481 .956 
VAR00049 213.00 617.313 .422 .956 
VAR00050 212.18 610.091 .724 .955 
VAR00051 213.55 622.756 .228 .958 
VAR00052 212.33 614.479 .546 .956 
VAR00053 211.97 612.093 .706 .955 
VAR00054 212.55 610.881 .370 .957 
VAR00055 211.88 615.797 .512 .956 
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RESULT OF ASUMPTION TEST 
(NORMALITY AND LINEARITY TEST) 
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Normality  
Descriptive Statistics 
 N Mean Std. Deviation Minimum Maximum 
Speaking skill 55 81.91 7.422 65 95 
Self-motivated learning 55 129.76 12.032 90 156 
 
 
 
One-Sample Kolmogorov-Smirnov Test 
  
Speaking skill 
Self-motivated 
learning 
N 55 55 
Normal Parametersa Mean 81.91 129.76 
Std. Deviation 7.422 12.032 
Most Extreme Differences Absolute .147 .078 
Positive .147 .074 
Negative -.135 -.078 
Kolmogorov-Smirnov Z 1.090 .575 
Asymp. Sig. (2-tailed) .186 .895 
a. Test distribution is Normal. 
 
Linearity 
 
Case Processing Summary 
 Cases 
 Included Excluded Total 
 N Percent N Percent N Percent 
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Case Processing Summary 
 Cases 
 Included Excluded Total 
 N Percent N Percent N Percent 
Self-motivated learning  * 
Speaking skill 
55 100.0% 0 .0% 55 100.0% 
 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 9 
RESULTS OF HYPOTHESIS TESTING 
ANOVA Table 
   Sum of 
Squares df 
Mean 
Square F Sig. 
Self-
motivat
ed 
learnin
g * 
Speaki
ng skill 
Between 
Groups 
(Combined) 2283.286 6 380.548 3.300 .008 
Linearity 1351.230 1 1351.230 11.719 .001 
Deviation from 
Linearity 
932.056 5 186.411 1.617 .174 
Within Groups 5534.641 48 115.305   
Total 7817.927 54    
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CORRELATIONPEARSON PRODUCT MOMENT 
 
Descriptive Statistics 
 Mean Std. Deviation N 
Speaking skill 81.91 7.422 55 
Self-motivated learning 129.76 12.032 55 
 
Correlations 
  Self-motivated 
learning Speaking skill 
Self-motivated learning Pearson Correlation 1 .416** 
Sig. (1-tailed)  .001 
N 55 55 
Speaking skill Pearson Correlation .416** 1 
Sig. (1-tailed) .001  
N 55 55 
**. Correlation is significant at the 0.01 level (1-tailed).  
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APPENDIX 10 
CATEGORIZATION OF  
MOTIVATION 
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CATEGORIZATION 
SELF-MOTIVATED LEARNING 
Hypothetic Average = 33 X 2,5 = 82,5 
High   = 33 X 5    = 165 
Low   = 33 X 1    = 33 
Range   = H-L       = 132 
SD   = 132 
   6 
    = 22 
f. Very Low 
HA – 3 (SD)   HA – 1,8 (SD) 
82,5 – 66   82,5 – 39,6 
16,5    42,9 
g. Low 
HA – 1,8 (SD)   HA – 0,6 (SD) 
82,5 – 39,6   82,5 – 13,2 
42,9    69,3 
h. Normal 
HA – 0,6 (SD)   HA + 0,6 (SD) 
82,5 – 13,2   82,5+0,6 
69,3    95,7 
 
 
 
155 
 
 
 
i. High 
HA + 0,6 (SD)   HA + 1,8 (SD) 
82,5 + 0,6   82,5 + 39,6 
95,7    122,1 
j. Very High 
HA + 1,8 (SD)   HA + 3 (SD) 
82,5 + 39,6   82,5 + 66 
122,1    148,5 
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APPENDIX 11 
TRANSCRIPT OF SPEAKING FOR 
FORMAL INTERACTION’S TEST 
(MAKING A VIDEO ENTITLED 
PROJECT OREO) 
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TRANSCRIPT 
 
Narrator : One day, Wulan came home from college. Her face pale and 
looked sad. Long away, she put her head wih a huge files of books. In her hand, 
there’s a paper lose from her clap. 
Rizkha  : Wulan, is it your paper? Oh my god, you have a bad score. 
Eni  : Just 2.8? 
Rizkha  : I think you’re clever. In class, you’re active bu what’s the..... Oh 
my god! 
Narrator : One dayEni felt sad and dissapointed. She regret the incident that 
happened today because of her careless in helping her beloved pet, Darly. 
She is not excited anymor and the smile on her face is gone. 
Eni  : Why am I so careless? Unil my beloved pet died. If I could keep 
my beloved pet more, Lily will not die. If I could keep my cat more, Ling-ling 
will not die.  
Wulan  : Eni, what’s happened? 
Eni  : You know, Indah? My beloved pet died 
Wulan  : How can? 
Eni  : I was so careless so I can not take care of my beloved pet, so he 
got an accident. 
Wulan  : I’m sorry to hear that. Eni, be patient, okay? 
Eni  : Thank you, Indah. 
Wulan  : you’re welcome. 
Narrator : it’s the happiest day for Rizkha. She’s very excited because her 
boyfriend graduation from university. Her boyfriend study in Columbia 
university, America. She want to send her congratulation to her boyfriend. But in 
this special day, she is shocked. 
Rizkha  : Hallo. Happy graduation! What? Why is he like this? He is so 
mean! No matter how I feel, no matter how I struggle to wait him. 
Ilham  : wait, wait..... why? Why you look so sad? I’m so trapped. Tell me 
what happened? Maybe I can help you. 
Wulan  : I got a bad score. 
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Eni  : my beloved pet died 
Rizkha  : And my boyfriend ditched me. 
Ilham  : be patient! It will be done. I have some aolution and you,  You’ll 
see smile again. 
Wulan + Eni + Rizkha: what? 
Ilham  : Oreo 
Eni  : Thank you 
If you feel bored, there’s an oreo. If you feel bored, there’s an oreo. 
If you feel bored, sad and dissapointed, there’s an oreo. 
If you feel bored, there’s an oreo. If you feel bored, there’s an oreo. 
If you feel like that, there’s an oreo. 
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APPENDIX 12 
PERMISSION LETTER 
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